
“The work has stopped
proving the thinking.”

Better
Signals

A S TA R T E R  K I T  F O R  D E S I G N I N G  T H I N K I N G  I N
T H E  A G E  O F  A I

Designing for judgment, not just performance.

N O T A L L  T H I N K I N G  S H O U L D  B E  V I S I B L E .
B U T T H E  J U D G M E N T I S  W H AT M AT T E R S .

Shows effort.
Not always understanding.

Practical
Design Moves

For Classrooms
& Online Courses

Real Examples
You Can Use

Better Signals.
Stronger Learning. Reply to any email with a

lesson you’re working on—I’ll
help you redesign it.

PRODUCT
Final output

WEAK SIGNAL
Can be polished.
Doesn’t prove thinking.

PROCESS
Steps and actions

PARTIAL SIGNAL

JUDGMENT
Decisions and reasoning

TRUSTWORTHY SIGNAL
Reveals thinking.
Proves capability.

FREE
STARTER KIT

Practical tools.
Better signals.

Stronger learning.

Let’s design together.

B R O O K E  M C K I N N E Y
Instructional Architect for the Al Era
theengatingteacher.com
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Why Better Signals Matter
THE RESEARCH BEHIND DESIGNING FOR THINKING

BETTER
SIGNALS

DESIGN FOR
JUDGMENT, NOT JUST

PERFORMANCE.

True understanding shows
up when conditions change.
Transfer requires flexible,
connected thinking.

T H E  R A T I ON A L E

Assessment is not about checking what students can do once.
It’s about building confidence in what they know, understand,
and can apply over time.

Assessment is the process of
reasoning from evidence. The
quality of our inferences depends
on the quality of our evidence.

National
Research
Council (2001)
Knowing What
Students Know

Students can succeed on a
task without having
transferable understanding.
One moment does not prove
capability.

Shavelson (2010);
Messick (1994)
On Validity of
Assessment

Revision, comparison, and
adaptation show deeper cogitation
than final products.

Black & William (1998);
Pellegrino, Chudowsky
& Glas, (2001)

Judgment requires awareness of
thinking, evaluation of options, and
decisions about what to do next.

Zimmerman (2002);
Butler & Winne (1995)
Self-Regulated
Learning

Bransford, Brown
& Coking (2000)
How People Learn
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Here’s what the research tells us.

Assessment is an
inference problem.

We don’t see learning directly.
We infer it from evidence.

Single artifacts are
weak evidence.
Performance can be context-dependent
and misleading.

Learning is revealed
through patterns,
not moments.
Understanding emerges
through change over time.

Al made the weakness of single artifacts impossible to ignore. 
Our designs must evolve to capture better evidence of thinking.

Better signals. Stronger inferences. Greater trust in learning.
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I help educators design meaningful learning
experiences that reveal what matters most:
students.

I believe that when I design for judgment,
we build trust—and when we build trust,
students rise.
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Metacognition and self-regulation
matter.

Students who can explain and
adjust their thinking learn more
deeply and transfer better.

Transfer is the real
test of capability.
Can students apply
learning in new and
unfamiliar contexts?

Explore more resources, practical tools, and design
inspiration at theengagingteacher.com

THANK YOU FOR BEING PART OF THE SHIFT.  LET’S KEEP DESIGNING FOR WHAT MATTERS MOST.

When we design for better signals, we create the conditions for deeper thinking—and
stronger learning that lasts.
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